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DANCE: Ontario Arts Curriculum Scope & Sequence Grades 1-8  
 

Throughout planning and assessment, reflect on the following guiding questions to consider the Learner, Learning, and Environment; which are situated within an anti-oppressive framework. 
 

Who am I?   
● I understand how my social identities and lived experiences inform my programming, planning and assessment practices. 
● I use an anti-oppressive lens to decentre dominant perspectives in the curriculum and in the classroom. 

Who are my learners?   
● I hold a positive and affirming view of all students. acknowledging families, elders and community relationships. 
● I centre, respect and understand all learner’s differences and complexities. 
● I integrate and respond to my knowledge of student’s gifts, interests and social identities. 

Who are we together? 
● Our classroom learning conditions benefit everyone so that contributions from multiple backgrounds can be better understood and integrated into our learning. 
● Our classroom is responsive and activates student agency through connection, collaboration, choice, and engagement of the diverse identities, needs, and interests of everyone. 
● We engage in co-learning to elevate student’s voice, identities, abilities and lived experiences, to shape and guide school improvement processes and ensure equitable outcomes 

4 Big Ideas of  

The Arts Curriculum 

1. Developing Creativity 

2. Communicating 

3. Understanding Culture 

4. Making Connections 

 
Overview of Grades 1, 2 &3 Overview of Grades 4, 5 &6 Overview of Grades 7 &8 

In the primary grades, students should be moving creatively every day. 
Students begin to use personal experience, imagination, and familiar 
movements to develop a movement vocabulary, to respond to prompts and 
express ideas, and to communicate their thoughts and feelings in various 
situations. Through a balance of free exploration and guided exploration, 
students develop awareness of their bodies and of the many different ways 
they can move. Through modelling and guided movement explorations, they 
expand their movement vocabulary to include some of the elements of dance. 
In particular, students begin to travel through pathways, use gesture to 
communicate feelings, and explore a range of levels, shapes, and locomotor 
and non-locomotor movements. Students also develop their ability to move 
and control their bodies in space and time and begin to create short dance 
pieces using the elements of dance. 

In Grades 4 to 6, students further develop their movement vocabulary in response to 
a variety of stimuli, select appropriate forms, and manipulate dance elements such 
as relationship, time, and energy. They also experiment with various techniques to 
create different effects for different audiences and begin to use choreographic forms 
to guide and shape their choreography. Teacher- and student-led movement 
exercises such as body storming, mirroring, flocking, and verb chains may be used 
to build and shape movement vocabulary. In Grade 4, students begin to explore 
narrative form. In Grade 5, they focus on the use of the call-and-response form, 
while students in Grade 6 begin to use guided improvisation as a starting point for 
choreography. Junior students should be able to identify and analyse the effect of 
combining various elements of dance in their own and others’ dance pieces.  

In Grades 7 and 8, students refine their kinesthetic awareness and use all of the 
elements of dance (body, space, time, energy, relationship) to create dance 
works that express a point of view about a variety of issues, concepts, and 
themes. Students at the intermediate level should be able to select a form of 
choreography appropriate to their theme and combine all the elements of dance 
effectively to communicate meaning. They should also be able to use technology 
and/or props to enhance the message of their dance pieces. Students apply their 
knowledge of dance; reflect on their strengths and next steps as dancers, 
choreographers, and audience members; and think critically about the role of 
dance in the media and in their lives. Students also demonstrate an increased 
understanding of the role of dance in various cultures, societies, and historical 
periods and refine their ability to evaluate the quality of performances by writing 
critiques of their own and others’ work and reviewing dance performances.  
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Overall Expectation: A1 Creating and Presenting 
Apply the creative process to the composition of movement sequences and short dance pieces, using the elements of dance to communicate feelings and ideas 

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 

A1.1 use movements that 
are part of their daily 
experience in a variety of 
ways in dance phrases  

A1.1 develop short 
movement phrases 
inspired by a variety of 
activities in their community 

A1.1 imitate movements 
found in their natural 
environment in a variety of 
ways and incorporate them 
into a dance phrase  

A1.1 translate into dance a 
variety of movement 
sequences observed in 
nature  

A1.1 translate into 
movement sequences a 
variety of images and ideas 
from other classroom 
subjects, including the arts  

A1.1 incorporate the use of 
props and materials (e.g., 
fabric, chairs, hats, hula 
hoops, balls, sticks) into 
dance pieces they create  

A1.1 create dance pieces to 
represent or respond to 
specific rhythms and pieces 
of music  

A1.1 create dance pieces 
to respond to issues that 
are personally meaningful to 
them  

A1.2 use dance as a 
language to express 
feelings and ideas 
suggested by songs, 
stories, and poems, with a 
focus on the element of 
body, particularly body 
shapes 

A1.2 use dance as a 
language to represent the 
main ideas in poems and 
stories, with a focus on 
body and space 
 

A1.2 use dance as a 
language to represent 
ideas from diverse literature 
sources, with a focus on 
time and energy 

A1.2 use dance as a 
language to explore and 
communicate ideas 
derived from a variety of 
literature sources  

A1.2 use dance as a 
language to explore, 
interpret, and 
communicate ideas 
derived from a variety of 
literature sources  

A1.2 use dance as a 
language to interpret and 
depict central themes in 
literature  

A1.2 use dance as a 
language to communicate 
ideas from their own writing 
or media works 

A1.2 use dance as a 
language to communicate 
messages about themes of 
social justice and/or 
environmental health 

A1.3 create dance phrases 
using a variety of ways to 
connect movements  

A1.3 create distinct 
beginnings and endings for 
dance phrases in a variety 
of ways  

A1.3 create dance phrases 
using a variety of pattern 
forms 

A1.3 use narrative form to 
create short dance pieces 
on a variety of themes 

A1.3 use movement in the 
choreographic form call and 
response in a variety of 
ways when creating dance 
pieces 

A1.3 use guided 
improvisation in a variety of 
ways as a starting point for 
choreography  

A1.3 use theme and 
variations in a variety of 
ways when creating dance 
pieces  

A1.3 determine the 
appropriate choreographic 
form and create dance 
pieces for a specific 
audience or venue 

A1.4 use varied and/or 
contrasting body shapes to 
communicate different 
types of messages 

A1.4 use a variety of 
locomotor and 
non-locomotor movements 
to depict creatures and 
objects in the world around 
them 

A1.4 demonstrate how 
dance elements can be 
used to create and expand 
the movement vocabulary 
within different sections of a 
larger pattern 

A1.4 use the elements of 
energy (e.g., collapse, 
explode, float) and time 
(e.g., duration, suddenness) 
in a dance piece to 
communicate an idea 

A1.4 use the element of 
relationship in short dance 
pieces to communicate an 
idea 

A1.4 combine the elements 
of dance in different ways to 
communicate a variety of 
ideas 

A1.4 use the elements of 
dance and choreographic 
forms (e.g., pattern forms, 
narrative forms) to 
communicate a variety of 
themes or moods 

A1.4 use technology, 
including multimedia, to 
enhance the message 
communicated by the 
choreography in a dance 
piece 
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Overall Expectation: A2  Reflecting, Responding and Analysing  
Apply the critical analysis process to communicate their feelings, ideas, and understandings in response to a variety of dance pieces and experiences  

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 

A2.1 describe differences 
they observe when various 
movements from daily life 
are used as the basis or 
stimulus for movements in a 
dance phrase  

A2.1 describe the 
similarities between their 
own dance phrases and 
those of others 

A2.1 demonstrate an 
understanding of how the 
elements of dance can be 
used in their own and others’ 
dance phrases to illustrate or 
explore learning in other 
subject areas  

A2.1 demonstrate an 
understanding of how the 
language of dance can clarify 
and highlight ideas, images, 
and characters from familiar 
stories 

A2.1 relate stories and 
characters in their own and 
others’ dance pieces to 
personal knowledge and 
experience  

A2.1 construct personal 
interpretations of dance 
pieces that depict stories, 
issues, and themes, and 
explain their interpretations, 
using dance terminology 

A2.1 construct personal 
interpretations of the 
messages in their own and 
others’ dance pieces, 
including messages about 
issues relevant to their 
community and/or the world  

A2.1 construct personal 
and/or group interpretations 
of the themes in their own 
and others’ dance pieces  

A2.2 identify and describe 
how the element of body is 
used in contrasting ways to 
communicate ideas in their 
own and others’ dance 
phrases, with teacher 
support  

A2.2 identify, using dance 
vocabulary, the elements of 
dance in their own dance 
phrases and those of others, 
and describe how each 
element is used to 
communicate meaning 

A2.2 identify, using dance 
vocabulary, the elements of 
dance used in their own and 
others’ dance phrases and 
explain their purpose 

A2.2 identify, using dance 
vocabulary, the elements of 
dance used in their own and 
others’ dance pieces and 
explain how each helps 
communicate ideas and 
feelings 

A2.2 identify the elements of 
dance used in their own and 
others’ dance pieces and 
explain how they help 
communicate a message 

A2.2 analyse, using dance 
vocabulary, how the 
elements of dance are used 
in their own and others’ 
dance pieces and explain 
how they help communicate 
messages and ideas  

A2.2 analyse, using dance 
vocabulary, their own and 
others’ dance pieces to 
identify the elements of 
dance and the choreographic 
forms used in them and 
explain how they help 
communicate meaning  

A2.2 analyse, using dance 
vocabulary, their own and 
others’ dance pieces to 
identify the elements of 
dance and the choreographic 
forms used in them  

A2.3 identify and give 
examples of their strengths 

and areas for growth as 
dance creators and audience 

members 

A2.3 identify and give 
examples of their strengths 

and areas for growth as 
dance creators and audience 

members 

A2.3 identify and give 
examples of their strengths 

and areas for growth as 
dance creators and audience 

members 

A2.3 identify and give 
examples of their strengths 

and areas for growth as 
dance creators and audience 

members 

A2.3 identify and give 
examples of their strengths 

and areas for growth as 
dance creators and audience 

members 

A2.3 identify and give 
examples of their strengths 
and areas for growth as 
choreographers and 
audience members  

A2.3 identify and give 
examples of their strengths 

and areas for growth as 
dance creators, interpreters, 

and audience members  

A2.3 identify and give 
examples of their strengths 

and areas for growth as 
dance creators, interpreters, 

and audience members  

Overall Expectation: A3. Exploring Forms and Cultural Contexts 
Demonstrate an understanding of a variety of dance forms, traditions, and styles from the past and present, and their sociocultural and historical contexts.  

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 

A3.1 describe, with teacher 
guidance, a variety of dances 
from different communities 
around the world that they 
have seen in the media, at 
live performances and social 
gatherings, or in the 
classroom  

A3.1 describe, with teacher 
guidance, a variety of dances 
from communities around the 
world that they have seen in 
the media, at live 
performances and social 
gatherings, or in the 
classroom 

A3.1 describe, with teacher 
guidance, a variety of dances 
from communities in Canada 
and around the world that 
they have seen in the media, 
at live performances and 
social gatherings, or in the 
classroom 

A3.1 describe, with teacher 
guidance, how forms and 
styles of dance reflect 
people’s different social and 
political roles in various 
communities, times, and 
places  

A3.1 describe, with teacher 
guidance, dance forms and 
styles that reflect the beliefs 
and traditions of diverse 
communities, times, and 
places  

A3.1 describe, with teacher 
guidance, types of dances 
used among Aboriginal 
peoples in the past and the 
present that express aspects 
of their cultural identity  

A3.1 describe the evolution 
of dance and performance as 
different groups of people 
have responded to external 
factors such as migration, a 
new environment, and/or 
contact with other groups or 
cultures  

A3.1 describe how social, 
political, and eco - nomic 
factors influenced the 
emergence and development 
of a dance form or genre of 
their choice  

A3.2 identify and describe 
dance experiences in their 
own lives and communities 

A3.2 identify various 
reasons why people dance in 
daily life and various 
contexts in which they do so 

A3.2 identify and describe 
the role of dance in the 
community  

A3.2 identify and describe 
the different roles of dance in 
their lives and in 
communities around the 
world 

A3.2 identify and describe 
some of the ways in which 
dance influences popular 
culture  

A3.2 identify and describe 
ways in which pop culture 
and the media influence our 
awareness, understanding, 
and appreciation of dance  

A3.2 identify ways in which 
dance and its depictions in 
the media may influence a 
person’s character 
development and sense of 
identity  

A3.2 identify a variety of 
types of dances and relate 
them to their different roles in 
society 
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Fundamental Concepts: Dance 

Grade 1 
Students in Grade 1 will 
develop understanding of the 
following concepts through 
participation in various dance 
experiences (e.g., connecting 
and altering familiar 
movements), with particular 
emphasis on body and 
space. 

Grade 2 
Students in Grade 2 will 
develop or extend 
understanding of the 
following concepts through 
participation in various dance 
experiences (e.g., exploring 
pathways, directions, and 
shapes to alter familiar 
activities), with particular 
emphasis on body and space 

Grade 3 
Students in Grade 3 will 
develop or extend 
understanding of the 
following concepts through 
participation in various dance 
experiences (e.g., exploring 
movement and pattern 
forms), with particular 
emphasis on time and 
energy. 

Grade 4 
Students in Grade 4 will 
develop or extend 
understanding of the 
following concepts through 
participation in various dance 
experiences (e.g., exploring 
movement sequences and 
narrative forms), with 
particular emphasis on time 
and energy. 

Grade 5 
Students in Grade 5 will 
develop or extend 
understanding of the 
following concepts through 
participation in various dance 
experiences (e.g., 
communicating images and 
ideas through movement), 
with particular emphasis on 
relationship. 

Grade 6 
Students in Grade 6 will 
develop or extend 
understanding of the 
following concepts through 
participation in various dance 
experiences (e.g., 
communicating a variety of 
ideas through combined 
elements), with particular 
emphasis on body, space, 
time, energy, and 
relationship. 

Grade 7 
Students in Grade 7 will 
develop or extend 
understanding of the 
following concepts through 
participation in various dance 
experiences (e.g., using 
elements and choreographic 
forms to communicate 
themes and moods). 

Grade 8 
Students in Grade 8 will 
develop or extend 
understanding of the 
following concepts through 
participation in various dance 
experiences (e.g., using 
elements and choreographic 
forms to communicate ideas 
and issues). 

 

Elements of Dance 

              Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 

 body awareness (e.g., 
awareness of where one is 
in space in relation to 
objects in class, awareness 
of position), use of body 
zones (e.g., whole body 
[versus various body parts], 
upper body only, lower body 
only), use of body parts 
(e.g., arms, legs, head), 
body shapes (e.g., big, 
small, angular, twisted, 
curved, straight, closed), 
locomotor movements (e.g., 
galloping, skipping, rolling), 
non-locomotor movements 
(e.g., arm movements such 
as swimming/waving, 
hopping on one foot, 
jumping on two feet, kicking, 
bending knees, melting to 
the ground, stretching, 
growing, spinning, folding, 
bowing), body bases (e.g., 
feet as body base, hands 
and knees as body base)  

body awareness (e.g., 
awareness of where one is 
in space in relation to 
objects in class), use of 
body zones (e.g., the right 
side of the body only versus 
the left side only), use of 
body parts (e.g., arms, legs, 
fingertips, torso), shapes, 
locomotor movements (e.g., 
running, galloping, crawling, 
creeping), non-locomotor 
movements (e.g., jumping, 
turning), body bases (e.g., 
knees as base, back as 
base)  

body actions, body shapes, 
locomotor movements (e.g., 
running, galloping, crawling), 
non-locomotor movements 
(e.g., lifting, pulling, 
marching, waving arms), 
body bases (e.g., seat as 
base), use of body zones 
(e.g., body areas of front 
and back)  

symmetry versus 
asymmetry, organic versus 
geometric shape, angular 
versus curved shape, 
gesture, body zones (e.g., 
cross-lateral [left arm and 
right leg]) 

body awareness, use of 
body parts, body shapes, 
locomotor and 
non-locomotor movements, 
body bases, symmetry 
versus asymmetry, 
geometric versus organic 
shape, angular versus 
curved shape  

body awareness, use of 
body parts, body shapes, 
locomotor and 
non-locomotor movements, 
body bases, symmetry 
versus asymmetry, 
geometric versus organic 
shape, curved versus 
angular shape  

body awareness, use of 
body parts, body shapes, 
locomotor and 
non-locomotor movements, 
body bases, symmetry 
versus asymmetry, 
geometric versus organic 
shape, angular versus 
curved shape, isolation of 
body parts (e.g., moving just 
the shoulder when the rest 
of the body is still), weight 
transfer (e.g., lunge, leap, 
roll)  

body awareness, use of 
body parts (e.g., hips, 
shoulders), body shapes 
(e.g., angular, stretched, 
twisted), locomotor 
movements (e.g., leap, dart), 
non-locomotor movements 
(e.g., twist, rock), body 
bases, symmetry versus 
asymmetry, geometric 
versus organic shape, 
curved versus angular 
shape, isolation of body 
parts, weight transfer 
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levels (e.g., low to high by 
reaching; high to low by 
falling, crouching), directions 
(e.g., forwards, backwards, 
sideways), general and 
personal  

levels (e.g., middle level, 
expanding movements), 
pathways (e.g., straight, 
curvy, zigzag), directions 
(e.g., diagonal), size of 
movement  

levels, pathways, directions, 
size of movement 

positive versus negative 
space, pathways (e.g., in air, 
on floor) 

levels, pathways, directions, 
pattern, positive versus 
negative space, various 
group formations, proximity 
of dancers to one another  

pathways, directions, 
positive versus negative 
space, proximity of dancers 
to one another, various 
group formations  

levels, pathways, directions, 
positive versus negative 
space, proximity of dancers 
to one another, various 
group formations, 
performance space (e.g., 
confined, large)  

levels, pathways, directions, 
positive versus negative 
space, proximity of dancers 
to one another, various 
group formations, use of 
performance space 

tempo (e.g., fast/slow, 
movement versus freeze), 
rhythm (e.g., even, uneven) 

freeze, tempo (e.g., 
stop/start, sudden, quick, 
sustained), rhythm (e.g., 
even, uneven) 

freeze, tempo (e.g., slow, 
sustained, fast) 

tempo (e.g., increasing and 
decreasing speeds), rhythm 
(e.g., steady, irregular, 
erratic), pause, stillness, 
with music, without music, 
duration 

tempo, rhythm (e.g., regular, 
irregular), pause, stillness, 
with music, without music, 
duration  

tempo, rhythm, pause, 
stillness, with music, without 
music, duration (e.g., short, 
long), 
acceleration/deceleration 

pause, freeze, with music, 
without music, duration, 
rhythm, tempo, 
acceleration/deceleration 

stillness, rhythm, tempo, 
pause, freeze, with music, 
without music, duration, 
acceleration/ deceleration 

quality (e.g., melting, 
twitching, slumping, 
percussive, sustained [as in 
a held stretch]) 

force, quality (e.g., 
exploding, bouncing, 
shaking, smooth, delicate) 

force (e.g., 
lightness/strength), effort 
(e.g., pressing, gliding), 
quality (e.g., smoothly, 
cautiously, erratically, 
percussively)  

effort, force, quality (e.g., 
punch, thrust, float, collapse, 
wiggle, explode, vibrate) 

effort, force, quality (e.g., 
slash, press, shrink, open) 

effort, force, quality (e.g., 
flick, fold, stab, poke, flow 
freely) 

effort, force, quality, inaction 
versus action, percussion, 
fluidity (e.g., wring, dab, 
mould, flow, bind) 

quality, inaction versus 
action, percussion, fluidity 
(e.g., glide, sink, fall, shiver) 

with a partner (e.g., 
slow-motion mirroring) 

(e.g., shadowing with a 
partner) 

(e.g., interconnected 
shapes) 

meet/part, follow/lead, 
groupings 

meet/part, follow/lead, 
emotional connections 
between dancers, groupings 

dancers to props/objects 
(e.g., in front of, inside, over, 
around), meet/part, 
follow/lead, emotional 
connections between 
dancers, groupings 

dancers to objects, 
opposition, groupings (e.g., 
large and small groups), 
meet/part, follow/lead, 
emotional connections 
between dancers, groupings 

dancers to objects, 
opposition, groupings (e.g., 
large and small groups), 
meet/part, follow/lead, 
emotional connections 
between dancers  
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